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The role of Trait Emotional Intelligence and socialand emotional skills
in students’ emotional and behavioural strengths aah difficulties: A
study of Greek adolescents’ perceptions
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The emergence of the Trait Emotional Intelligenamstruct shifted the interest in
personality research to the investigation of tHeatfof global personality characteristics
on behaviour. A second body of research in apmigttings, the Social and Emotional
Learning movement, emphasized the cultivation ofotewnal and social skills for
positive relationships in a school environmentthis paper we investigate the role of
both personality traits and social and emotionalsskn the occurrence of emotional and
behavioural strengths and difficulties, accordin@tiolescent students’ self-perceptions.
Five hundred and fifty-nine students from stateoséary schools in Greece, aged 12-14
years old, completed The Trait Emotional IntelligerQuestionnaire-Adolescent Shorf
Form, The Matson Evaluation of Social Skills witbihgsters, and The Strengths and
Difficulties Questionnaire. It was found that stotte with higher Trait Emotional
Intelligence and stronger social and emotional Iskivere less likely to present
emotional, conduct, hyperactivity and peer diffimd and more likely to present
prosocial behaviour. Gender was a significant faftio emotional difficulties and grade
for peer difficulties. The paper describes the ulyiley mechanisms of students’
emotional and behavioural strengths and difficalt@nd provides practical implications
for educators to improve the quality of studeritg$ in schools.

Keywords: Trait emotional intelligence, Social and emotiot@inpetence, Social,
emotional and behavioural difficulties, Adolescents

Introduction

The concept of Emotional Intelligence (EI) has gaterl a great deal of interest, but also much
controversy in the academic literature. Its rotéssfrom Thorndike’s (1920) concept of “social iligeence”
and its ramification in Gardner's (1983) distinctitbetween interpersonal and intrapersonal intailige
Emotional Intelligence still represents a vaguecemt, lacking a theoretical framework, valid asses#

procedures, and long term implementation outcorettbews, Zeidner and Roberts 2002; Matthews and
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Zeidner 2003). In fact, there are two dominant apphes found in the literature that conceptualir®tional
Intelligence dimensions: the first orahility Emotional Intelligencerefers to cognitive abilities or skills and
is measured by performance measurements, whilesgébend onetrait Emotional Intelligencerefers to
behavioural dispositions and self-perceptions conigg one’s ability to recognize, process and zili
emotion-laden information, and is measured witl-isgort measurements (Goleman 1995, 1998; Bar-On
1997, 2000; Mayer, Caruso and Salovey 2000; MaSalpvey and Caruso 200Pgtrides and Furnham
2001). In this paper, we adopt the construct oft BEmotional Intelligence, which provides a commrbive
coverage of emotion-related personality facets,wadocus on traits, namely “the individual diffaces in
the tendency to behave, think and feel in certairsistent ways” (Caspi 1998, p. 312).

Many professionals have equated Emotional Ineticge with the Social and Emotional Learning
(SEL) movement in applied settings, which involaedineating the social and emotional skills whick a
deemed essential for positive relationships andtfoning and developing programmes to increase and
bolster such skills (Elias 1997; Saarni 1997, 198@s et al. 2001). In fact, one of the most sigaift
applications of SEL in schools refers to the enkarent of students’ healthy skills to counterbalatiee
negative ones (Roeser, 2001), and the preventi@maotional and behavioural difficulties. In thispea we
investigated the contributing role of both Trait &ional Intelligence, referring to relatively stabl
personality facets, and the more situation-spesificial and emotional skills, in the interpretatarstudents’

emotional and behavioural strengths and difficaltie

Trait Emotional Intelligence and emotional and beloarral strengths and difficulties

A fundamental assumption guiding the study of peafity development is that early emerging
personality differences shape the course of devedmp. Eisenberg et al. (2000) suggested that disqued
characteristics may have causal effects on adjugtmenile Caspi (2000) supported the premise tlaalye
temperamental differences have an enduring infleerc life-course development, with adolescencehas t
peak risk period for the development of mental thepioblems. Caspi’'s empirical demonstration oflthks
between personality qualities and children’s betawviproblems at home, at school and their integrexis
relationships, was found to underscore the impodant early intervention efforts.

The emergence of Trait Emotional Intelligence ¢tatd and the constellation of global personality
characteristics, shifted the interest in persopaéisearch from the study of the relationships betwspecific
personality characteristics and dimensions of esl&ing or internalizing behaviour (Cohen and fra
1996; Eisenberg 2000; Hastings et al. 2000; Paktigtaal. 2002; Knyazev and Wilson 2004; Ciarroahd
Scott 2006; Zhou et al. 2009), to the exploratibrthe effect that broader personality constructgehan
behaviour. Reiff et al. (2001) studied a set ofspeality dimensions (interpersonal and intraperkekidls,
stress management, adaptability and general maoodglation to students’ learning difficulties (LDand

concluded that there were significant differencesvieen college students with LD and students withdy
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on stress management and adaptability. Idiosyrcdithensions such as personality traits, have angtr
influence on students’ both academic performanckamisocial behaviour in school (Petrides et @D5),
their adaptive coping strategies, depressive thisughd somatic complaints (Mavroveli et al. 200}l a
relationships with peers (Petrides et al. 2006k fidle of personality traits was also highlightadMiller et
al.’s (2008) study which revealed a link betweenHiD and the degree to which symptoms persist into
adolescence and personality structure, suggedtiaigin many individuals, personality traits may rnere
highly related to psychosocial functioning than pinesence of an underlying psychiatric condition.

The importance of investigating children’s perditpacharacteristics in an effort to improve their
well-being and adaptability is well stated in lag&rre. This question becomes even crucial withro=gso the
period of adolescence, which signifies the traositto adulthood and is the peak risk period for the
development of behaviour difficulties. According Retrides (2007a) the emphasis on global persgnalit
scores instead of individual personality charast®s, appears to be beneficial for two reasomst ffiecause
it retains the research focus on the nomologicek@@und of the construct instead of the factandtire of
the construct, and secondly as the use of glolmkschelps sustain a common research databaseisbeca
they are less sensitive to sampling variabilityntifiactor scores. The role of Trait Emotional Iritgdhce on
students’ academic performance has already bedrstudied (Eysenck 1997; Dennis 2004; Petridesl.et a
2004; Slobodskaya et al. 2005), while its significa to students’ emotional and behavioural diffiegl still
remains to be answered. At the same time, resesnginasis on students’ impairment underscores fthetef
of Trait Emotional Intelligence on children’s andung people’s prosocial skills and positive behario
Based on these assumptions, the current study @#etn investigate the relationship between stiglent
global personality traits and both emotional ankawgoural difficulties and prosocial strengthstie tyears of
early adolescence. This proposed relationship septs a new way of thinking about personality psees

and provides an important new perspective on hownwgdt predict students’ behaviour.

Situation-specific social and emotional skills adotional and behavioural strengths and difficltie
The possession of social skills is an importaneeinant of children’s and adolescent’s healthy

psychological development and adequate psychologitjastment across the lifespan (Elias 1997).him t
literature there is one body of research explotirgglinks between particular social and emotiokdlssand
children’s psychological adjustment (Pakaslahtle2002; Petrides et al. 2004). A second bodyeséarch
explores the link between a set of social and ematiskills and children’s psychological adjustmériggio

et al. (1993) argued that there are obvious linksvben social skills and difficulties in psychologi
adjustment, manifesting themselves as feelingsrméliness, shyness or social anxiety. Their stughjoeed
the relationships between a standardized self-tep@asure of social skills and self-report measwufes
psychosocial adjustment in a group of college sitgjeand yielded partial support for the hypothebes

possession of social skills/competences is dirdictked to psychosocial adjustment in college stisleFor
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children and young people with emotional and bedaral difficulties in particular, Ogden (2001) adabted
that socially competent students are less engaggioblem behaviour, are better at making frierdse
more effective ways of dealing with authority ané anore able in conflict resolution and problenmvial
than their more disruptive peers. The current staitlgmpts to further explore this link between abaind
emotional competence and emotional and behaviatrahgths and difficulties, by employing a situatio
specific, self-report instrument devised to measuset of social and emotional skills with youngmple, and

determine the potential predictors of both emotiema behavioural difficulties and prosocial beloawi

Trait Emotional Intelligence, social and emotiorsiills and emotional and behavioural strengths and
difficulties

There are various studies which explored the wlghips between certain personality dimensions

and social skills with behavioural adjustment (Melsdn et al. 1994; Hoffenaar and Hoeksma 2002; iThue
and Bru 2004). Nonetheless, there seems to be arlapvbetween interpersonal cognitions including
processing and interpretation of emotional infoiorgtand integration of this information with resises and
skills (Qualter et al. 2007). In addition, althougtany studies explicitly refer to emotional intgnce as
their “research base”, it is not always made clehat aspects of emotional intelligence are beingdus
(Hoffman 2009). As Cherniss et al. (2006) pointadt &here has been some confusion between the
underlying core abilities and the many social am@onal competences that are built on those coitidies”
(p. 240). The current study attempts to clarify thdividual contribution of personality disposit®rand
situational specific skills to adaptive behavidtidoes not seek to address the underlying prosesfssocio-
emotional development., but it concentrates onrggoég the constituent components of adaptiveabitur
in adolescence on the basis of self-perceptions.

Moreover, research based mainly on teachers’ gstiacknowledges the importance of prosocial
behaviour in schools (Bear and Rys 1994; PearsdrLaohar 1994). However, Wardern et al. (2003)estat
that what is missing from the literature is a meadhat assesses both prosocial and antisociavimeian
children and entails clearly structured componehtiese two forms of behaviour. The current stauigs to

add to the literature by assessing both prosonibehaviour problems, based on students’ seligati

Current study

Adolescence represents a crucial phase in the a@mweint of the individual, full of complex
developmental demands that move the young persom ¢hildhood to young adulthood. Most young people
adapt successfully, whereas some experience belmavidifficulties. Promoting prosocial behaviourdan
positive peer relationships while diminishing coodor social anxiety difficulties are among theuiss of
increasing concern for educators and educatiosalarehers. A key to finding solutions to these eomg is

the disclosure of the underlying factors of studeatjustment difficulties. This information is piaularly
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valid when it emanates from the students’ own pgaiors, because the types of behaviour which young
people experience may be qualitatively differenthtose which teachers admit. The current study ams
address the underlying factors of students’ pr@dcend difficult behaviour, based on students’ owedf-
perceptions. It is argued that, for secondary etittcatudents this is often based on the compasitgment

of all the students in the class, and since thepemer many different situations and contextsy thave a
more complete picture and provide ratings that sariiciently stable, reliable and valid (den Brok a.
2004a).

Research has not yet reached consensus on geiffd#endes between personality traits and
adjustment (Reiff et al. 2001). Although persoryaléctors have been associated with the presenaetioig-
out behaviours, specifically among boys (Bear ang B994), gender was not significantly related to
emotional problems (Slobodskaya et al. 2005). Aggjom and overt inappropriate social behavioursewer
higher among boys, while boys with emotional proidetend to display their problems more frequently o
these types of behaviours than girls (Matson e1283). Although boys are certainly more pronexbilait
overtly aggressive behaviours, girls tend towaedstional aggression (Warden et al. 2003). Whitks ghow
more concern than do boys from the second yeafedathirough adolescence (Hastings et al. 2000; $takta
et al. 2002), research findings do not support rege tendency that girls are more likely both &héwve
prosocially and to exhibit relational prosocial belours such as caring, comforting and inclusioraién et
al. 2003). Thus, further research is needed tafgléne role of gender in personality, social skiknd
behaviour.

The current study attempts to investigate therdmutton of Trait EI and social and emotional sill
and devise a heuristic model which could intermtetdents’ emotional and behavioural difficultiesdan
prosocial strengths (Figure 1). Specifically, iplxes:

= the contribution of Trait EI and social and emo#bskills to emotional and behavioural strengthg an
difficulties
= the role of students’ gender in the relation ofifTEd, social and emotional skills to behavioural
strengths and difficulties
= the role of students’ grade in the relation of glopersonality traits, social and emotional skitls
behavioural strengths and difficulties.
It was hypothesized that higher scores in Traiduid in social and emotional skills would be relatetbwer

ratings on emotional and behavioural difficultiaed higher ratings on prosocial behaviour.

Method
Participants

Five hundred and fifty nine students (294 boys&%2.and 265 girls (47.4%)) from state secondary
schools of central and south Greece patrticipatédarstudy. One hundred and eighty-four studergsl¢a)
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Trait Emotional

Intelligence

* adaptability

* assertiveness Emotional and

* emotion perception behavioural
Trait Emotional » emotion expression difficulties
Intelligence * emotion management _

 emotion regulation » Emotional

* impulsiveness » Conduct

« relationship skills * Hyperactivity

* self-esteem * Peer

* self-motivation

* social awareness

* stress management
trait empathy

* trait happiness

* trait optimism

* Appropriate social skills
* Inappropriate social skills

E(r)nu?il imlj SKill * Impulsive/recalcitrant Prosocial
otiona S » Overconfident behaviour
« Jealousy/withdrawal

Figure 1: Hypothesized model exploring the relatioships between Trait Emotional Intelligence and soel and

emotional skills with emotional and behavioural stengths and difficulties

attended the first grade of secondary school, 2R%06) the second grade, and 147 (26.4%) the ¢nade.

The age range of the students in secondary sclwobls14 years old.

Measurement instruments
Trait Emotional Intelligence Questionnaire-Adolesc8hort Form (TEIQue-ASF)

Sudents’ self-perceptions of Trait Emotional Intgince was measured by the Trait Emotional
Intelligence (Trait EI) Questionnaire-AdolescentoBhForm (TEIQue-ASF). TEIQue-ASF is a simplified
version of the adult form of the TEIQue, designednieasure global trait-emotional intelligence (fdles and
Furnham 2001). All 30 items of TEIQue-ASF are saddrom the 15 subscales of the adult trait EI damgp
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domain (two items per subscale): adaptability, dissmess, emotion perception, emotion expression,
emotion management (others), emotion regulatiorpuleiveness, relationship skills, self-esteem, -self
motivation, social awareness, stress managemaittempathy, trait happiness and trait optimisnmspgomses
are given on a 7-point Likert scale, with 1 strgndisagree and 7 strongly agree. Higher scoreshen t
TEIQue-ASF indicate higher levels of trait Emotibmatelligence. Evidence of the TEIQue-ASF critério
and incremental validity comes from its administmatin British, New Zealand and Spanish populations
(Petrides and Furnham 2001; Petrides and Furnh&3®; Zetrides et al. 2007a). TEIQue has been trausla
into Greek, with internal consistency of globaittEBmotional Intelligence being 0.89 (Petridesle807b).

The Matson Evaluation of Social Skills with Youags{MESSY)

Students’ self-reports on the possession of sacdlemotional skills were examined with the Matson
Evaluation of Social Skills with Youngsters (MESSYeveloped by Matson et al (1983). The self-report
scales included 62 items, structured into 6 factéastor |, Appropriate Social Skillstonsisting of 23 items
(e.g. I look at people when | talk to them, | hamany friends), Factor Ifjnappropriate Assertivenessl16
items, (eg. | threaten people or act like a bullfgke or use things that are not mine without pesian),
Factor Ill, “Impulsive/Recalcitrantt 5 items (e.g. | become angry easily, | am bos$gctor 1V,
‘Overconfident; 5 items (eg. | brag about myself, | think | kn@vall), Factor V, Jealousy/Withdrawa) 4
items (e.g. | feel angry or jealous when someose dbes well, | think people are picking on me wttey
are not) and Factor VIMiscellaneous Items9 items (I make other people laugh, | always warie first).
Each item is rated on a 5-point Likert-type scdld gnot all corresponding) to 5 (correspondingfeetty).
With the exception of the appropriate social skdllgscale, higher scores indicate more inapprepsisitls.
The self-report version of MESSY can be completedhildren and young people from 4 to 18 yearsg#. a
A number of studies have empirically validated MESSY instrument (Matson et al. 1985; Chou 1997;
Teodoro et al. 2005). The English version of the98¥ scale has been translated into Greek by tliwau

An effort was made to ensure that the original nmepof each item was retained in the Greek
translation. In order to examine its translatiotidity, linguistic parallelism was checked by indslent

back-translation.

The Strengths and Difficulties Questionnaire (SDQ)

SDQ is a community-wide screening inventory used tfee detection and treatment of child
behavioural problems (Goodman 1999). The self-tepansion of SDQ can be completed by teenagers aged
11-16 years. SDQ is a brief behavioural questiaenaiomprising of 25 items, divided into five scatef 5
items each, generating scores for both behaviambl@ms and prosocial behaviouryperactivity Scale{eg.
| am restless, | cannot stay still for longmotional Symptoms Scalég. | get a lot of headaches, stomach-

aches or sickness; | worry a loonduct problems Scaldeg. | get very angry and often lose my temper; |
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fight a lot), Peer Problems Scaldeg. | generally play alone or keep to myselfavé one good friend or
more), andProsaocial Scale'(l try to be nice to other people. | care abowdirtiieelings). Each item can be
marked 0 (“not true”), 1 (“somewhat true”), or Z€ttainly true”). With the exception of the prosadcale,
higher scores indicate more difficulties. The SD&s tbeen used in studies with different populations
(Goodman et al. 1998; Goodman et al. 2000; GoodiRanfrew, and Mullick 2000; Goodman et al. 2003;
Goodman et al. 2004). The Greek self report vessiaas been translated and validated by Mavrovelitas
colleagues (2008).

Results
Trait El, social and emotional skills and emotioaald behavioural strengths and difficulties

According to the ratings on the TEI-Que-ASF, thedshts possess high scores in global personality
traits (M=4.72, sd= 0.28). They also reported rsghres in social skills as measured by MESSY, eslhec
“appropriate social skills”. They gave high scones'impulsive/recalcitrant behaviour”, whereas thago
admitted to inappropriate assertiveness, overcenfid and jealousy/withdrawal, though to a lowerreleg
The factor ‘Miscellaneous items’ was removed frdma final analysis, due to a low alpha coefficieFtie
administration of the SDQ with rating scores raggirom 0-2, further revealed that students repoltiegh
levels of prosocial behaviour; hyperactivity, emnatil and conduct difficulties were also present, toua
lower degree (Table 1).

The relationship between Trait EI and studentsdtonal and behavioural strengths and difficulties
indicates that global personality traits are sigaiftly correlated with behaviour, in such a wagtttower
scores in personality traits relate to higher ssaneemotional, conduct, hyperactivity and peerbfgms,
while higher scores in personality traits are elab higher scores in prosocial behaviour (sedeT2b

In terms of social and emotional skills and studemmotional and behavioural strengths and
difficulties, all the MESSY subscales except twoarevsignificantly correlated to emotional and bebaval
strengths and difficulties. Inappropriate assen@ss, impulsive/recalcitrant, overconfident and
jealousy/withdrawal were positively related to emoal, conduct, hyperactivity and peer problems and
negatively related to prosocial behaviour. Appragisocial skills were negatively related to comnduc
hyperactivity and peer problems and positively teglato prosocial behaviour. The two exceptions were
between appropriate social skills and emotional ggms, and impulsive/recalcitrant and peer problems

which were low and insignificant.
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MESSY and SDQ scores (=559

Mean SD alpha
Trait El (TEI-Que) 4.72 0.28 0.76
Social and Emotional skills (MESSY)
Appropriate social skill 3.96 0.50 0.81
Inappropriate assertiveness 1.90 0.62 0.84
Impulsive/recalcitrant 2.34 0.70 0.57
Overconfident 1.87 0.68 0.60
Jealousy/withdrawal 1.87 0.73 0.53
Emotional and Behavioural Difficulties and Strengths ( SDQ)
Emotional symptoms scale 0.64 0.44 0.60
Conduct problems scale 0.60 0.36 0.48
Hyperactivity scale 0.70 0.45 0.61
Peer problem scale 0.49 0.38 0.51
Prosocial scale 1.50 0.41 0.66

Table 1: Means, standard deviations and internal consistencaseliability coefficients of Trait El,

Table 2: Intercorrelation matrix of Trait EI, MESSY and SDQ scores
Social and emotional skills (MESSY) Emotional and Behavioural Difficulties
and Strengths (SDQ)
Trait | Appro | Inappr | Impuls | Overco | Jealou | Emotio | Conduct | Hyperac | Peer
El priate | opriate | ive/ nfident | sy/with | nal problems | tivity proble
social | asserti | Recalci drawal | sympto scale ms
skill veness | trant ms
Social and emotional skills (MESSY)
Appropriate social 0.32**
skill
Inappropriate - -0.20**
assertiveness 0.27**
Impulsive/recalcitrant - 0.02 0.53**
0.20**
Overconfident - -0.07 0.56** | 0.41*
0.17**
Jealousy/withdrawal | - -0.09* | 0.34** | 0.40** | 0.36**
0.39**
Emotional and Behavioural Difficulties and Strengths (SDQ)
Emotional symptoms| - 0.06 0.10* 0.26** | 0.13* | 0.37**
0.43**
Conduct problems - -0.19** | 0.55** | 0.43** | 0.29** | 0.26** | 0.17**
0.32**
Hyperactivity scale - -0.15** | 0.41* | 0.36** | 0.20** | 0.33** | 0.22** | 0.42**
0.34**
Peer problem scale - -0.24** | 0.15** | 0.09 0.12** | 0.27** | 0.26** | 0.23** 0.2**
0.35**
Prosocial scale 0.31*f 0.60**| -0.36*f -0.12*f -012* |-0.11* | -0.00 -0.42** -0.27* | -0.27**
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In addition, significant correlations were foundivideen personality traits and social and emotional
skills, in a direction such that trait Emotionatdligence was positively related to appropriateiaoskills
and negatively related to inappropriate assertisgneimpulsive/recalcitrant, overconfident and

jealousy/withdrawal (Table 2).

Trait El, social and emotional skills, emotionaldabehavioural strengths and difficulties and gender
One-way ANOVA showed no significant differencesvibetn gender and Trait El. In contrast, there
were significant differences in social and emotlosidlls and emotional and behavioural difficultiegith
females reporting higher scores on appropriate aboskills (mean male=3.83, sd male=0.54, mean
female=4.07, sd female=0.43, F=26.90, p<0.001) thates. Males reported higher scores on inappriapria
assertiveness (mean male=2.07, sd male=0.65, nepaale=1.70, sd female=0.52, F=46.86, p<0.001), and
overconfidence (mean male=2.01, sd male=0.69, rfeeaale=1.71, sd female=0.60, F=26.77, p<0.001) than
females. In addition, females reported higher scoreemotional difficulties (mean male=0.50, sdenal 39,
mean female=0.78, sd female=0.44, F=58.36, p<0,08d)l prosocial behaviour (mean male=1.39, sd
male=0.44, mean female=1.61, sd female=0.35, F53H20.001), than males. On the other hand, males
reported higher scores on conduct (mean male=G@&4nale=0.37, mean female=0.55, sd female=0.35,
F=9.24, p<0.001), and peer problems (mean male=@db4nale=0.38, mean female=0.44, sd female=0.37,
F=8.29, p<0.001), than females. Exceptions weradoim impulsive/recalcitrant, jealousy/withdrawahd

hyperactivity scales, where no gender differenceseviound.

Trait El, social and emotional skills, emotionaldanehavioural strengths and difficulties and grade

Similarly to gender, there were no significant elifnces between grade and Trait EI. Significant
differences were found between grade and socialeamgtional skills, with a gradual increase in theam
scores across grades: inappropriate assertivemesm (first grade=1.73, sd=0.57, mean second grage=1
sd=0.62, mean third grade=2.06, sd=0.62, F=10.80,001), impulsive/recalcitrant (mean first grad2&2
sd=0.69, mean second grade=2.25, sd=0.68, mead tnade=2.54, sd=0.70, F=8.75, p<0.001), and
jealousy/withdrawal (mean first grade=1.77, sd=0.68an second grade=1.88, sd=0.77, mean third
grade=1.97, sd=0.67, F=3.07, p<0.001). Significdifferences were also found between grades and
emotional and behavioural strengths and diffica|ti@gain with a gradual increase in the mean sdoves
the first to the third grade: emotional (mean figsade=0.57, sd=0.42, mean second grade=0.64,4t=0.
mean third grade=0.72, sd=0.45, F=4.53, p<0.00dndact (mean first grade=0.53, sd=0.36, mean second
grade=0.59, sd=0.34, mean third grade=0.68, sd=#38.84, p<0.001), and hyperactivity problems (mea
first grade=0.64, sd=0.44, mean second grade=G@é%0.44, mean third grade=0.83, sd=0.44, F=8.13,
p<0.001). These findings indicate that studentmgition to higher grades is accompanied by areass in

antisocial behaviour and emotional and behaviadifaculties.
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Regression analysis

Hierarchical regression analyses with gender, gradait El, social and emotional skills, as

independent factors were run with each of the §igales of the SDQ as the outcome measures (Table 3)

general, Trait EI was the only significant predictor all the emotional and behavioural strengtinsl a

difficulties, denoting that an increase in Trait &lores is accompanied with a decrease in emotemal

behavioural difficulties and increase in prosock@haviour. Specifically, emotional difficulties veer

predicted by appropriate social skills and jealdwgrdrawal in a positive direction, and condudfidulties

were predicted by inappropriate assertivenessrapdlsive/recalcitrant behaviour, in an analogousation.

Hyperactivity was also predicted by inappropriageedtiveness and impulsive/recalcitrant behavisuwwvell

as jealousy/withdrawal, in a way that increase ntisacial skills increases hyperactivity. Peer idiffties

were negatively predicted by the acquisition ofrappate social skills, and positively predicted fleglings

of jealousy/withdrawal. Finally, prosocial behaviauas positively predicted by appropriate sociallsland

jealousy/withdrawal and negatively predicted bypim@priate assertiveness. Overconfidence turnedwmut

have no significant effect on behaviour difficustiand strengths. Finally, gender was found to &igraficant

predictor for the emotional difficulties, while gimwas a significant predictor for peer difficultie

Table 3: Hierarchical regression analysis

Independent Outcome measures (SDQ)
variables
Emotional Conduct Hyperactivity Peer Prosocial
Estimate |t (p) Estimate | t (p) Estimate | t (p) Estimate | t (p) Estimate | t (p)
(b) (b) (b) (b) (b)
Trait El -0.37 -7.99 -0.16 -3.49 | -0.12 -251 |-0.23 -454 | 0.14 3.32
(0.00) (0.00) (0.01) (0.00) (0.00)
Social and emotional skills (MESSY)
Appropriate 0.09 2.05 -0.07 -1.70 | -0.02 -0.55 | -0.13 -2.55 | 0.49 11.30
social skill (0.04) (0.08) (0.58) (0.01) (0.00)
Inappropriate 0.05 0.87 0.40 6.26 0.31 4.63 0.02 0.32 -0.17 -2.93
assertiveness (0.38) (0.00) (0.00) (0.74) (0.00)
Impulsive/recalcit| 0.01 0.25 0.17 3.17 0.11 1.90 -0.10 -1.66 | -0.02 -0.39
rant (0.79) (0.00) (0.05) (0.09) (0.69)
Overconfident 0.04 0.90 -0.02 -0.48 | -0.08 -1.55 | -0.03 -0.63 | -0.05 -1.01
(0.36) (0.62) (0.12) (0.52) (0.30)
Jealousy/withdra | 0.17 3.50 -0.04 -0.92 | 0.14 2.60 0.21 3.77 0.12 2.53
wal (0.00) (0.35) (0.01) (0.00) (0.01)
Gender 0.33 6.99 0.00 0.16 0.04 0.80 -0.05 -1.03 | 0.06 1.44
(0.00) (0.87) (0.42) (0.30) (0.14)
Grade 0.07 1.65 0.03 0.80 0.06 1.28 0.13 2.75 -0.02 -0.57
(0.09) (0.42) (0.20) (0.00) (0.56)
Adjusted R 0.36 0.31 0.23 0.17 0.40
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Discussion

The current study consists of an initial step ia thvestigation of potential factors contributing t
students’ emotional and behavioural strengths affatudties. Driven by the shift in personality regrch
towards the study of the effects of broader pen#yneharacteristics on behaviour on the one hamd] the
postulations of Social and Emotional Learning mogetmabout the essential role of social and emotiona
skills in the prevention of emotional and behavabutifficulties on the other, we attempted to defitne
degree to which broader personality dispositiors more situated social and emotional skills arated to
students’ adaptive behaviour in schools. We ijtiaypothesized that students with higher score3rait El
and social and emotional skills would manifest lbskavioural difficulties and more prosocial beloavj
when compared with peer of having lower levels ohifl EI and social and emotional skills. The
administration of self-report questionnaires todstuts supported our hypotheses. It was found that t
emotion-related self-perceptions and dispositiomduded in Trait El inventory predicted adolescents
emotional and behavioural strengths and difficalt€ompared to their low Trait ElI counterpartsdstuts
with high Trait El scores, were less likely to pesemotional, conduct, hyperactivity and peer [gis, and
more likely to report prosocial behaviour. Thisdimg is in agreement with conclusions from theréitare
that traits play an important role in the etiolagyd stability of childhood disorders (de Pauw eR@D9). It is
also consistent with a growing body of literaturattemotion and its regulation play a fundameria in the
development of high quality behaviour and sociadtion (Eisenberg et al. 2000). Specifically,ifTEl
turned out to be the most important predictor obtomal and peer difficulties, while social and diooal
skills mainly influenced externalized difficultiesuch as conduct and hyperactivity as well as miako
behaviour.

Regression analysis revealed that emotional diffes stem from the acquisition of appropriate
social skills. This rather unexpected finding rdooms Harter and Monsour’'s (1992) argument that
adolescents experience opposing self-attributietedren present behavioural self and the desirédvdach
generates conflicting attributes that are incregigirifferentiated over the course of adolescenidaus,
according to the authors, during early adolescestcelents perceive opposite self-attributes, wheslts in
experienced conflict. During middle adolescences dpposite attributes begin to provoke conflict and
distress, while in late adolescence the conflialides. Harter and Monsour attributed these casflio the
cognitive changes in middle adolescents that enahleg people to elaborate distinct informationwtse|f.
Emotional difficulties were additionally predictdaly feelings of jealousy/withdrawal, and externalgi
difficulties such as conduct, hyperactivity and ipdificulties were predicted by lack of social aechotional
skills, consistent with our expectations. Hypenmattiwas also predicted by feelings of jealousyhditawal,
implying that negative feelings can evoke distrasg nervousness. This is further confirmed by theirig
that feelings of jealousy/withdrawal were also fdutm evoke peer difficulties. Prosocial behaviouasw

explained by the possession of appropriate sokills and the elimination of inappropriate assertiess.
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Feelings of jealousy/withdrawal positively predittprosocial behaviour, suggesting that the expeeief
negative feelings could probably motivate studémigards the cultivation of positive interactions.dgeneral,
the ambivalent responses extracted from the adei¢sdn our study, might reflect an attitude of idiryg
negative responses that are uncomfortable or shdinffother possible source of students’ mixed-self
perceptions could be their development of greateceptual complexity and the social comparativasbafs
self-judgments (Festinger 1954). There is evidehe¢ young people use different reference groupthas
basis of self-comparisons, which can lead to cctirfig self-judgments.

Our results supported the hypothesis that in cartjon with social and emotional situation-specific
skills, Trait El could consist of meaningful expédary variables of students’ behaviour at schoethBps the
main outcome of the study is its verification oé imdependent contribution of both personality dspons
and the acquisition of social and emotional skil®ur understanding of emotional and behaviourahgths
and difficulties. It suggests that adaptive behawis synthesized by a set of global, individuadl aather
stable personality components along with a seeafain skills and competences, determined by tleeifp
context. The global personality traits, mainly refeg to the intrapersonal aspects of emotionadliigience
included in TEI-Que measurement, and the wide rarigtuation-specific social and skills, mainlyaeing
to the interpersonal effectiveness included in MES&asurement, provide information about the paaént
sources of students’ emotional and behaviourahgths and difficulties. Nevertheless, they alsceetvthe
complexity of the interactive nature of emotionatlabehavioural difficulties phenomenon. In our stuithe
overall amount of variance of behaviour explainadged from 17% to 40%, suggesting that additional
factors need to be explored if students’ behavisuto be adequately explained. Future researchdcoul
combine personality dispositions with cognitiveligiieis or skills, measured with performance tests.

In our study, gender was found to be a signifidaotor on emotional difficulties. With the exceapti
of Slobodskaya et al.’s (2005) study, in which gangas not a significant factor on emotional praideour
findings supported the general tendency in theditee that males are more likely to possess irgg@te
assertiveness and overconfidence and display elitang difficulties, such as conduct and peer, levhi
females are more likely to possess appropriateakskills and display emotional difficulties andopocial
strengths. Similarly, although there was a decresseocial and emotional skills manifestation and a
increase of emotional and behavioural difficulfiesn grade 1 to grade 3, grade turned out to hgrdficant
factor on peer difficulties.

When interpreting the results of the present stway should bear several caveats in mind. First, th
results were uniquely based on students’ perceptidfile valuable, we have no data as to whettmeiiesi
structures could be found for teachers’ or parepesteptions. Further research needs to be cortiugte
teachers and also include qualitative informatiarchs as interview data or observations at school.
Nevertheless, self-perceptions have a strong infleaeon behaviour, irrespective of their accuracgn@ira

1997), and students’ perceptions are an imporspeda of their psychological adjustment. SeconditHl is
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a construct comprising broad, not sufficiently defi sub-domains, which were partly related to thaas
and emotional skills entailed in MESSY instrumérite use of Trait El could therefore mask the exatiary
power of MESSY sub-scales. At the same time, alfhoMESSY was devised to assess social skillssa al
entailed emotion-related self-perceptions, thusimgidoubts on its construct validity.

The results of our analyses illustrate the mammevhich Trait E.l., social and emotional skillsdan
emotional and behavioural strengths and difficaléee related, and highlight the direction in whibbse
constructs interact with each other. In theoretieahs, the current study begins to describe theiavhich
both dispositional characteristics and skills’ a@sdgion influence adolescents’ behaviour and refahips at
school, and provides an heuristic model of studeadsptive behaviour at school. Moreover, takingin
consideration Goleman’s (1995; 1998) assertionghaidtional intelligence is an alterable variablat ttan be
taught and learned, and previous studies whichesighat effective coping skills can be taught hade a
positive effect on adjustment (Thuen and Bru 20@4&, current study provides practical implicatidos
teachers and school administrators. It providepaupf the hypothesis that increased positive qreakty
traits and social competences are associated mdtikdsed prosocial behaviour and decreased emiotinda
behavioural difficulties. This is a promising fimgdj. Through social intervention programs in schemitings,
teachers could enhance perceptions of positiveitepgaltowards behavioural adjustment. Researchers,
educators and parents are increasingly concernaat ahildren’s social adjustment, especially in thigcal
developmental phase of early adolescence. Thigy dalcks a first step to better understand the Uyidgr
mechanisms of students’ emotional and behaviodrahgths and difficulties, with the belief that buan

approach would improve the quality of studentsé$ivin schools.
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